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Abstract

The growing linguistic diversity of classrooms worldwide has intensified scholarly and policy
oriented debates on the role of language policy in shaping educational practice. Language
policy determines which languages are legitimized within educational systems and how these
languages are used in instruction, assessment, and interaction. In multilingual classrooms, the
alignment or misalignment between language policy and pedagogical practice significantly
affects learner’s academic achievement, identity construction, and social inclusion. This article
examines the relationship between language policy and educational practice in multilingual
classrooms, drawing on key theoretical frameworks in sociolinguistics, applied linguistics, and
language education. It explores how macro-level language policies are interpreted and enacted
at the micro-level of classroom practice, highlights challenges faced by educators and learners,
and discusses evidence-based pedagogical approaches that support multilingual learners. The
paper concludes with implications for policymakers, teacher education, and future research,
emphasizing the need for flexible, inclusive, and context-sensitive language policies.
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Introduction

Multilingualism has become a defining
characteristic of contemporary societies due
to globalization, migration, urbanization,
and the increasing recognition of linguistic
minorities. Educational institutions,
particularly schools, are among the primary
sites where linguistic diversity is negotiated
and managed. Language policy in education
plays a central role in determining how this
diversity is addressed, shaping decisions
about the language of instruction, the status
of learners’ home languages, and the goals
of language education.

Language policy is not merely a neutral
administrative framework; it is deeply
embedded in political, social, and
ideological processes. Scholars argue that
educational language policies often reflect
broader  power relations, privileging
dominant languages while marginalizing
minority or indigenous languages. In
multilingual classrooms, these policies
directly influence teaching practices,
classroom interaction, and students’ access
to learning opportunities. When language
policy fails to align with the linguistic
realities of learners, it can result in
exclusion, low academic performance, and
identity conflict. This article examines
language policy and educational practice in
multilingual classrooms from a scholarly
perspective. It aims to: (a) define key
concepts related to language policy and
multilingual education, (b) review major
theoretical frameworks that inform language
policy research, (c) analyze how language
policies are implemented in classroom
practice, and (d) discuss challenges and
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effective  pedagogical  responses in
multilingual educational contexts.

Conceptualizing Language Policy and
Multilingual Classrooms

Language policy has been defined as the set
of beliefs, laws, regulations, and practices
that influence language use within a
particular  context.  Spolsky  (2004)
conceptualizes language policy as consisting
of three interrelated components: language
practices, language beliefs or ideologies, and
language management. In educational
settings, language policy encompasses
official regulations such as national
language-in-education policies, as well as
implicit  classroom  norms  governing
language use.

Multilingual  classrooms are learning
environments in  which two or more
languages are present among students and,
in some cases, teachers. These classrooms
may arise in diverse contexts, including
postcolonial societies, immigrant-receiving
countries, and linguistically heterogeneous
nations. Multilingualism in classrooms
challenges traditional monolingual models
of education that assume a single language
of instruction and a homogeneous student
population. Educational practice refers to the
everyday  activities,  strategies, and
interactions through which teaching and
learning occur. In multilingual classrooms,

educational practice includes decisions
about language choice, instructional
strategies,  assessment  methods, and
classroom  discourse  patterns.  These

practices are shaped not only by formal
policies but also by teachers’ Dbeliefs,
training, and experiences.
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Theoretical ~ Frameworks
Language Policy and Practice

Informing

Several theoretical  perspectives have
informed research on language policy and
educational  practice in  multilingual
classrooms. One influential framework is
Cummins’ s theory (2000) of linguistic
interdependence,  which  posits  that
proficiency in a learner’s first language can
support the development of a second
language. According to this view,
suppressing learners’ home languages in
school may hinder rather than facilitate
academic achievement. Another important
framework is  Hornberger’s  (2009)
integrative model of language planning,
which highlights the interaction between
status planning, corpus planning, and
acquisition planning. This model
emphasizes that language policies operate
across multiple levels, from national
legislation to classroom practice, and that
successful implementation requires
coherence across these levels.

More recent scholarship has drawn on
sociocultural and critical theories to examine
language policy as a site of power and

inequality. Garcia’s concept of trans-
languaging challenges traditional
distinctions between named languages,

arguing that multilingual speakers draw
from a unified linguistic repertoire to make
meaning. From this perspective, effective
educational practice should allow learners to
use all their linguistic resources rather than
enforcing rigid language boundaries.
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Language Policy at the Macro Level:
National and Institutional Contexts

At the macro level, language policy is often
articulated through national constitutions,
education acts, and curriculum frameworks.
These policies determine which languages
are recognized as official or national
languages and which are used as media of
instruction. In many postcolonial contexts,
former colonial languages continue to
dominate education due to their perceived
economic and global value. Institutional
language policies at the school level further
mediate national directives. Schools may
adopt specific policies regarding language
use in classrooms, teacher recruitment, and
support for multilingual learners. However,
research shows that institutional policies are
often ambiguous, leaving teachers to
interpret and implement them in diverse
ways.

The gap between policy intentions and
classroom realities is a recurring theme in
language policy research. Even when
policies promote multilingual education or
mother-tongue instruction, implementation
may be constrained by limited resources,
lack of trained teachers, and societal
attitudes toward minority languages.

Language Policy at the Micro Level:
Classroom Practices

At the micro level, language policy is
enacted through everyday classroom
practices. Teachers play a critical role as
policy actors who interpret and negotiate
policy within their instructional contexts.
Their language choices, attitudes, and
pedagogical strategies directly affect how
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language policy is experienced by students.
Classroom interaction patterns often reveal
implicit language policies. For example,
teachers may discourage the wuse of
students” home languages in favor of the
official language of instruction, even in the
absence of explicit prohibitions. Such
practices reflect underlying language
ideologies that prioritize mono-lingualism
and standard language norms. Conversely,
some teachers adopt flexible practices that
allow code-switching or trans-languaging as
instructional resources, thereby creating
more inclusive learning environments.

Research indicates that classroom practices
that value learners’ linguistic repertoires
can enhance comprehension, participation,
and identity affirmation. However, teachers
often face tensions between adhering to
policy mandates, meeting curriculum
requirements, and responding to students’

linguistic needs. These tensions highlight the
complexity of implementing language policy
in multilingual classrooms.

Challenges of Implementing Language
Policy in Multilingual Classrooms

One of the major challenges in multilingual
classrooms is the dominance of monolingual
ideologies  within  education  systems.
Despite the linguistic diversity of students,
many policies continue to promote a single
language of instruction, often justified by
arguments about national unity or global
competitiveness.  Such  policies  may
marginalize learners who are not proficient
in the dominant language.

Another challenge is the lack of adequate
teacher preparation. Many teachers receive
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limited training in multilingual pedagogy
and language policy awareness, leaving
them ill-equipped to support linguistically
diverse learners. Without professional
development, teachers may rely on deficit-
oriented views that perceive multilingualism
as a problem rather than a resource.
Resource constraints also hinder effective
policy implementation. Multilingual
education requires appropriate teaching
materials, assessment tools, and support
services, which are often unavailable,
particularly in low-resource contexts.
Additionally, societal attitudes toward
minority languages can undermine policy
efforts by discouraging their use in
educational settings.

Pedagogical  Approaches
Multilingual Learners

Supporting

Scholars have identified several pedagogical

approaches that align with inclusive
language policies in multilingual
classrooms. Mother-tongue-based

multilingual education emphasizes initial
instruction in learners’ first languages
while gradually introducing additional
languages. Research suggests that this
approach can improve literacy development
and academic  achievement.  Trans-
languaging pedagogy represents another
promising approach. By allowing students to
use their full linguistic repertoires, trans-
languaging  supports  meaning-making,
critical thinking, and collaborative learning.
This approach  challenges traditional
language separation policies and calls for a
rethinking of assessment and curriculum
design.
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Culturally and linguistically responsive
teaching further emphasizes the integration
of students’  linguistic and cultural
backgrounds into instruction. Such practices
foster positive learner identities and promote
equity in multilingual classrooms.

Implications for Language Policy and
Teacher Education

The relationship between language policy
and educational practice has significant
implications  for ~ policymakers  and
educators. Policymakers should design
language policies that are flexible, context-
sensitive, and grounded in empirical
research on multilingualism. Policies must
move beyond symbolic recognition of
linguistic diversity to provide concrete
guidance and resources for implementation.
Teacher  education programs  should
incorporate training on language policy,
multilingual pedagogy, and critical language
awareness. By equipping teachers with
theoretical ~knowledge and  practical
strategies, teacher education can empower

References

Baldauf, R. B. (2006). Rearticulating the
case for micro language planning in
a language ecology  context.
Current Issues in Language
Planning 7(23), 147-170.

Cummins, J. (2000). Language, power and
pedagogy: Bilingual children in the
crossfire.Multilingual Matters.

Garcia, O. (2009). Bilingual education in the
21st century: A global perspective.
Wiley Blackwell.

410

educators to act as informed policy agents in
multilingual classrooms.

Conclusion

Language policy and educational practice
are deeply interconnected in multilingual
classrooms. Policies shape the linguistic
possibilities of teaching and learning, while
classroom practices reveal how these
policies are interpreted and enacted. This
article has argued that inclusive and
effective language education requires
alignment between policy and practice,
informed by contemporary theories of
multilingualism and equity. As linguistic
diversity continues to grow, educational
systems must reconsider monolingual
assumptions and embrace multilingual
approaches that recognize learners’
linguistic resources as assets. Future
research should continue to explore how

language policies are negotiated in

classrooms and how educators can be

supported in  implementing inclusive
practices.

Garcia, 0O., & Wei, L. (2014).
Translanguaging: Language,
bilingualism and education.
Palgrave Macmillan.

Hornberger, N. H. (2009). Multilingual

education policy and practice: Ten
certainties (grounded in indigenous
experience). Language Teaching,
42(2), 197-211.

Shohamy, E. (2006). Language
Hidden agendas and
approaches. Routledge.

policy:
new

Spolsky, B. (2004). Language
Cambridge University Press.

policy.

www.coeasueruditejournal@fcesoyo.edu.ng



Ojo 2025. COEASU Erudite Journal 7(1),406-411. EISSN 1596-9414

Tollefson, J. W., & Tsui, A. B. M. (2014).
Medium of instruction policies:
Which agenda?Whose agenda?
Routledge.

411
www.coeasueruditejournal@fcesoyo.edu.ng



