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Abstract 

There is a potential relationship among bullying, School environment, Social environment 

and academic underachievement among some gifted and talented students. Bullying can 

occur in school environment as well as social environment. Bullying can be mediated by 

several individual and sociological factors which could be differentially experienced by 

students with intellectual gifts. The degree to which intellectual environment of schools, 

operating through bullying, may diminish learning thus influencing manifestations of 

giftedness and artistic talent. Some students especially those that comes from strict 

authoritative parenting background are often tender-minded and possess low self-esteem thus 

making them easily subjective to bullying from more aggressive peers. However, some gifted 

and talented students could display social deficits or take little interest in the school’s social 

life making them social targets for bullying. This paper therefore studied bullying in 

academic and social environment as predictors of academic under-achievement among gifted 

and talented students in some secondary schools in Ibadan. It could be concluded that rates 

of bullying will predict aspects of perceived quality-of-school life among students identified 

as intellectually gifted, or who otherwise demonstrate high levels of creativity and unusual 

talents. It could be recommended that teachers should display empathy in their relationship 

with their gifted students. School authority should also maintain a friendly environment for 

the gifted and talented students. 
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Introduction 

A situation where gifted and 

talented are scared of going to school or 

afraid of other students in the school. 

Students can be harmed or psychologically 

disturbed as a result of verbal abuse or 

physical abuse from one or more peer. 
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Bullying can be defined as a situation 

wherein an individual experiences 

repeated attacks from one or more peers 

(Olweus, 2023). Olweus (2023) stipulated 

that perpetrators intend these attacks to 

harm or demoralize recipients. Bullying 

may not consist of entirely intentional 

attacks that in the absence of meaningful 

feedback from target, verbal playfulness 

and mild physical intrusions may be 

intended as humor or as efforts to initiate 

social interaction (Hoover & Oliver, 

2016). In such cases, the reaction of the 

recipient constitutes the most salient 

definitional element. 

Olweus (2023) agreed that bullying 

includes both physical and verbal attacks. 

Verbal attacks can be direct or can occur 

indirectly through gossip or via electronic 

means. The effects of bullying have been 

reviewed thoroughly by Hoover & Oliver 

(2016) but certainly include pejorative 

outcomes in the following life domains: 

Social, cognitive/academic (Barnes, 

Belskey, Broom field & Mehuish, 2016), 

and health/wellness (Rigby, 2021).  

Bullying and Giftedness 

There is a direct relationship 

between gifted underachievement and 

bullying. This topic is probably too broad 

to reveal much; thus, a second general 

theme suggests itself: the nexus between 

bullying and academic performance. The 

latter topic as a more fruitful approach to 

understanding the quality of school life for 

creative, gifted, and individuals, as well as 

for their parents and professional 

advocates. Though ultimately the 

relationship between bullying and 

gifted/talented status remains complex, the 

correlation has been studied from within 

the gifted universe (Peterson & Ray, 2016) 

or via qualitative investigations of the 

experience of bullying by gifted and 

talented students (Peterson & Ray, 2016). 

Significant percentages of GT young 

people have either experienced bullying 

(67% of grade right students), or have 

engaged in bullying others (33%, Peterson 

& Ray, 2016). Gifted and talent students 

reported that bullying about physical 

appearance was most distressing during 

late elementary years through middle 

school. Peterson & Ray (2016) reported 

that proportionately more males 

experienced victimization and engaged in 

harassment. 

In a structural analysis (Peterson & 

Ray, 2016), two bullying items factored 

into what was otherwise an ability-based 

latent construct (teasing about [1] grades 

and [2] intelligence). While the existence 

of a correlation between gifted status and 

bullying variables is suggestive, it does 

not, by itself, support the notion that gifted 

or talented status places young people at 

risk for bullying. It is important to 

recognize that students regularly identify 

teasing and harassment as bullying and 

that teasing shares the negative outcomes 

of other types of harassment (words are 

important) Hoover & Oliver, 2016. The 

finding could be an artifact of the finding 

that high ability middle-schoolers would 

more likely suffer teasing about 

manifestations of talent among the gifted 

and talented students. The confounding  

status of bullying variables suggests that 

cluster analyses might prove useful in 

classifying subsets of the population that 

might prove vulnerable to bullying or who 

might be expected to bully others. This is 

particularly salient when one considers the 

potential relationship between bullying, 

giftedness, and social behavior. 
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Gifted and talented pupils often 

express that they experience unique risk 

and that this risk is experienced on the 

basis of their abilities and the gifted label 

(Peterson & Ray, 2016). Whether this 

feeling reflects an actual increase in risk 

may prove doubtful, but the phenomenon 

remains important for practitioners and 

advocates. Unfortunately, many gifted and 

talented individuals attributed bullying to 

their suffering from internal causes, thus 

potentially decreasing the actualization of 

their intellectual and creative endeavors. 

Such feelings probably correlate with risk 

in schools and communities with anti-

intellectual social climates. Peterson & 

Ray (2016) noted that advocates can help 

students respond positively to these 

negative experiences and feelings, a not- 

surprising result, given the learning and 

adaptability evidenced in this population. 

Olweus (2023) noted that gifted 

and talented students are likely to 

experience  bullying, or harassment at 

rates higher than the general population 

and probably at a lower rate than students 

assigned formal labels (i.e., with emotional 

and behavioral disabilities). In addition, no 

overwhelming evidence exists that GT 

individuals as a group suffer differentially 

from the bullying that they experience. In 

fact, given their learning characteristics, it 

remains likely that these individuals may 

respond more successfully (than do others) 

to mentoring and counseling addressing 

peer harassment. 

The lack of difference in rates of 

bullying and victimization between gifted 

and other students appears representative 

of existing quantitative results. However, 

the anecdotal findings of bullying among 

gifted students (and their perceptions of 

risk) should not be ignored because this 

can lead to academic underachievement. 

We hypothesize that other influences affect 

creative, high-achieving individuals. The 

most probable mediating variables include: 

(1) the strength of local gender 

expectations; (2) manifestations of social 

skills; and (3) the climate of schools and 

communities. 

Bullying and Academic Achievement 

Schools and communities can 

support or inhibit the care and feeding of 

intellectual, creative, and artistic gifts; for 

example, many researchers have noted that 

within-school variability explains 

differences in achievement (Ma, 2018) 

often more than does between- student 

variability. Goodenow & Grady (2023) 

noted that schools are likely to possess 

local sets of customs differing significantly 

by buildings and programs. A disorganized 

school may produce an academic climate 

inhibiting educational attainment, thus 

reducing the likelihood that intellectual 

gifts receive the nurturance required for 

maximization of this crucial human 

resource, even to the point of 

systematically decreasing the number of 

youngsters formally referred and identified 

as gifted and talented. In such institutions, 

it is possible that educators’ attention is 

turned to workday survival and the 

students might not receive the levels 

support they need to truly flourish 

(O’Connor, 2022). 

Though the research record is 

mixed, investigators have revealed that 

students at-risk of bullying and who 

undergo such trauma perform more poorly 

academically than their counterparts not at 

such risk (For example, Beran, 2019; 

Beran & Lupart, 2019; Moore, Huebner & 

Hills, 2022). Beran et al. (2019) noted that 
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adolescents, displaying disruptive behavior 

victimization perform at systematically 

lower academic levels. The same is true 

among students who perceived educators 

as non-supportive, in addition to those 

experiencing parental estrangement. Beran 

& Lupart (2019) noted that bullying and 

disruptive behavior together and separately 

predicted lower academic achievement. 

Electronic bullying has also been 

negatively associated with gifted and 

talented students (Moore, Huebner & 

Hills, 2022). 

 Gifted Students’ Underachievement 

Bullying among gifted and talented 

students can lead to underachievement. 

The traits or characteristics of 

underachievers have been reported in 

many studies, although no one student 

would be expected to have all or even 

more than a few traits from this 

compilation. It has been noted that such 

children may be aggressive and act out 

their frustration by seeking attention 

negatively, or they may withdraw and 

quietly allow their talents to waste away 

(Clark, 2022). Although the underachiever 

is often able to maintain adequate grades 

during education life because of his 

intellectual gifts, the signs of the latent 

underachievement syndrome become 

increasingly observable over time 

(Rathvon, 2016): 

 Performs well when given one-to-

one attention but is restless and 

unproductive when required to 

work independently. 

 Has trouble beginning and 

completing tasks 

 Withdraws attention when parents 

or teachers give instructions 

 Becomes distractible and 

distracting when not the center of 

attention 

 Has difficulty relating positively to 

peers (may be revealed in 

complaints that others are 

“bothering” the child) 

 Has difficulty relating positively to 

siblings 

 Displays frequent temper outbursts 

or abrupt mood changes 

 Makes incessant demands but is 

never satisfied with anything for 

very long 

 Requires caretaking on some tasks 

beyond the age when it is 

appropriate 

 Has difficulty organizing school 

materials and belongings at home 

 

School Environmental Factors 

Bullying in the school 

environmental factors among 

underachieving gifted students has been 

noted in the following ways: 

 Chronically under challenging, 

slow-moving classroom 

experiences or moving from a 

regular classroom to an 

appropriately challenging one; 

 Peer pressure to conform to 

“regular” norms, to “be like 

everyone else”, which may be 

particularly intense for students 

from underrepresented minorities; 

 Loneliness, isolation from 

classmates and the educational 

enterprise and 

 Family dynamics (family conflict 

drains energies; parents centering 

on the underachieving child masks 

other conflicts (Neihart, Reis, 

Robinson & Moon, 2022) 
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School is the place where most 

underachievement behavior becomes 

visible. Educators must also realize that 

home, peer, and cultural environments 

may impact students’ levels of 

achievement. As educators, we may or 

may not be able to change the external 

factors that contribute to the 

underachievement of certain gifted 

students. However, students who have 

reversed their underachievement behaviors 

have noted that having a teacher who 

supported and believed in them helped 

them overcome their underachievement. 

Therefore, in the absence of developing 

formal programs for underachievers, 

providing underachievers with support, 

attention, and positive feedback could help 

these students reverse their 

underachievement (McCoach, 2020). 

 

Intellectual Climate and Other School-

Based Variability 

Among many school-based factors 

that have been studied is general 

intellectual climate. Schools differ on such 

variables as academic pressure, at both the 

teacher and the building level. So called 

academic “press” is the real or perceived 

emphasis placed on achievement by a 

teacher at the classroom level or by 

teachers within institutions (McLaughlin 

& Drori, 2020). Students, for example, can 

reliably identify teachers with high 

academic expectations; these outlooks 

correlate positively with value-added 

outcome measures (MET Project, 2013); 

similar variables can be detected at the 

school level. An emphasis on academic 

attainment could serve as an indicator of 

school-level pro- or anti-intellectual 

climate. 

Other school-level influences 

appear to correlate with performance, thus 

potentially affecting the proportion of 

students identified as gifted and the 

perceived qualify of school life for these 

individuals. McLaughlin, utilizing the 

Schools and Staffing Survey (SASS), 

identified behavioral indicators (especially 

behavioral problems as perceived by 

educators, perhaps best categorized as 

“disorder”) as a school-level factor 

significantly predicting academic 

achievement for middle- and secondary-

level schools, though the factor disappears 

when organizational aspects of the school 

are controlled. School size, teacher-

perceived cohesion, and class size were 

other factors that may interest researchers 

studying the experiences of high-achieving 

students. 

Educators can organize schools and 

classes in ways that enhance students’ 

sense of belonging. School-belonging 

correlates in the expected direction with 

such outcome measures as disciplinary 

climate, academic performance (Gonzales 

& Padilla, 2017), expectations of academic 

performance (Goodenow, 2021), teacher-

rated student effort (Goodenow & Grady 

2023) and graduation rate (Ma, 2023). A 

low sense of belonging in a school 

probably decreases the number of students 

to be seen as different-including the 

willingness to overtly participate in artistic 

and academic endeavors. Dijkstra, 

Lindenberg & Veenstra (2018) 

demonstrated elevated levels of negative 

outcomes when students experience 

bullying from their most popular peers. 

The salience of the popularity of bullies 

suggests that the intellectual climate in a 

school may well be set and then 

transmitted through the attitudes of the 
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most popular students. It may be important 

for educators to reach the student opinion 

leaders as part of the effort to improve the 

institution’s climate. 

In contrast with a direct 

relationship between bullying and gifted 

and talented students, a reasonably strong 

effect appears to exist between school-

level factors and intellectual performance. 

It could be noted that disorganized 

institutions and those with lower 

intellectual climate indices may produce 

such effects as lower levels of gifted-

talented identification, poorer 

programming, supports (and protections), 

and lower indicators of quality of school 

life expressed by gifted students. An 

unhealthy school climate affected by 

bullying and/or victimization will likely be 

observed. That is, disorganized schools 

will likely place gifted students at more 

risk than do other institutions. 

Social Aspects of Bullying and 

Giftedness 

Hoover et al. (2023) argued that 

individuals with Asperger Syndrome or 

other types of social skills deficits and who 

were also gifted more frequently 

experienced bullying on the basis of their 

interests in intellectual, technical, and 

artistic pursuits. In the intervening years, it 

could be noted that there are variability in 

social cognition and behavioral skill 

deficits as significant predictors of 

bullying, that is, people in the general 

population and even many educators see 

social skill deficits and physical frailty 

existing as a function of giftedness 

(Moulton, Moulton, Housewright & 

Bailey, 2018). Thus, it is essential to 

reiterate that young people, who both 

manifest gifts and talents and who 

experience social skill deficits, face more 

risk for bullying. 

Successful programs have been 

developed to help gifted students analyze 

social situations and behave more 

appropriately. For example, Cohen, 

Duncan & Cohen (2024) found that fourth-

, fifth- and sixth-grade students who 

participated in a social skills intervention 

program received higher social desirability 

peer-ratings than comparable, untreated 

students. It could be noted that GT 

individuals respond well to assistance with 

feelings associated with peer harassment. 

Perhaps, ultimately, educative approaches 

ought to be developed around gifted and 

talented programs especially in 

environments that may place these 

students in particular risk. Indeed, it may 

be necessary in challenging environments 

to inoculate all students (through the use of 

educational programming) against factors 

reducing the potential for students to 

manifest artistic and intellectual gifts. 

Evans (2017) noted that excellent 

argument that all factors associated with 

bullying are exacerbated in environments 

wherein adults do not intervene. A little 

advocacy goes a long way. 

Language Disorders 

Roughly three times as many students with 

language disorders experience bullying 

than do their non-disabled counterparts 

(Knox & Conti-Ramsden, 2023). This 

suggests that behavioral decrements might 

differentially affect students with language 

disorders, particularly as these deficits 

affect pragmatics. Language disorders, 

particularly poor receptive skills, may 

produce greater perceptions of bullying by 

the misunderstanding of neutral or positive 

approaches as hostile. For example, 
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Luciano & Savage (2017) found similar 

rates of bullying experienced by students 

with and without learning disabilities, but 

only once they controlled language skill 

levels. 

It is important to recognize that 

both social and language skills among 

students identified as gifted will increase 

their risk of experiencing bullying from 

peers. It is certainly possible to experience 

language problems along with status as 

gifted and talented, though it also plausible 

that gifted students with language 

disorders may be under-identified. 

Conclusion 

Bullying can lead to academic 

underachievement among the gifted and 

talented. Moreover, the salient relationship 

between school climate and academic 

achievement could be noted. It could be 

predicted that bullying rates in schools, as 

mediated by between-school and between-

community differences, produce at least 

three integrated effects: 

1. High rates of bullying and other types 

of systemic behavioral disturbances at 

the building or program level likely 

produce decrements in either or both 

(a) the numbers of students identified 

as gifted and talented or (b) the 

willingness of candidates to manifest 

high-risk behaviors related to their 

gifts and talents. 

2. Related to point 1, rates of bullying 

will predict aspects of perceived 

quality-of-school life among students 

identified as intellectually gifted, or 

who otherwise demonstrate high levels 

of creativity and unusual talents. 

3. Bullying can lead to academic 

underachievement among the gifted 

and talented students. This is as a 

result of emotional and psychological 

abuse that comes with bullying. 

Recommendations 

The following recommendations could be 

made from the study: 

1. Teachers should support and believe in 

the gifted and talented to help them 

overcome their underachievement that 

came as a result of bullying. 

2. Teachers should provide underachievers 

with support, attention, and positive 

feedback which would help them to cope 

with other students in reversing their 

underachievement. 

3. Educators must also realize that home, 

peer, and cultural environments may 

impact students’ levels of achievement. 

Therefore, they should collaborate with the 

parents of the gifted and talented to bring 

out the best in them. 

 

References 

Attwood, G. & Croll, P. (2016). Truancy in 

secondary school pupils: Prevalence, 

trajectories and pupil perspectives. 

Research Papers of Education, 

21(4), 467-484. 

Baker, T. D. & Hoover, J. H. (2023). The 

Relationship between bullying and 

suicide in a sample of 53,000 young 

Minnesotans. Journal of At-risk 

Issues. 

Barnes. J., Belsky, J., Broomfield, K.A. & 

Melhuis, E. (2016). Neighbourhood 

deprivation, school disorder, and 

academic achievement in primary 

schools in deprived communities in 

Isn&and/Intemational Journal of 

behavioral Development 30, 127-

136. 



 
 

Akinmosin 2025. COEASU Erudite Journal 7(1),175-185. EISSN 1596-9414 

 

182 
www.coeasueruditejournal@fcesoyo.edu.ng 

Beran, T. N. & Lupart, J. (2019). The 

relationship between school 

achievement and peer harassment in 

Canadian adolescents: The 

importance of mediating factors. 

School Psychology International, 

30(1), 75- 91. 

doi:http://dx.doi.org/10.1177/014303

4308101851 

Clark, B. (2022). Growing Up Gifted. 

United States of America: Merrill 

Prentice Hall. 

Cohen, R., Duncan, M., & Cohen, S.L. 

(2024). Classroom peer relations of 

children participating in a pull-out 

enrichment program. Gifted Child 

Quarterly, (38), 33-37. 

Coles. C. M., & Kelling, G. L. (2019). 

Prevention through community 

prosecution. Public Interest, (136), 

69- 84. Retrieved from 

http://search.proquest.com/docview/2

22103133?accountid=14048. 

Connell, R. W. (2017). Gender and power. 

Palo Alto, CA: Stanford University 

Press. 

Craig, W.M., Schumann, L., Edge, M.E., 

& Teske, C. (2022). Are bullying and 

victimization on the rise in Canada? 

A report of data from an international 

comparison undertaken by the World 

health Organization and presented at 

the Canadian Public Health 

Association Conference, June 2012. 

Downloaded on January 15,2013 

from: 

http://prevnet.ca/BullyingFacts/Bully

ingStatistics/tabid/122ZDefault.aspx 

Currie, D. H., Kelly, D. M., & Pomerantz, 

S. (2016). ‘The geeks shall inherit 

the earth’: Girls3 agency, subjectivity 

and empowerment. Journal of Youth 

Studies, 9,419-436. 

Dijkstra, J. K., Lindenberg, S., & Veenstra, 

R. (2018). Beyond the class norm: 

Bullying behavior of popular 

adolescents and its relation to peer 

acceptance and rejection. Journal of 

Abnormal Child Psychology, 36<$>), 

1289-1299. doi: 

http://dx.doiJorgZ10.1007/sl0802-

008-9251-7. 

Eccles, J.S., Adler, T.F., Futterman, R., 

Goff, S.B., Kaczala, C.M., Meece, 

J.L.& Midgley, C. (2023). 

Expectancies, values, and academic 

behaviors. In J.T. Spence (Ed.), 

Achievement and achievement 

motivation (pp. 75-146). San 

Francisco, CA: W.H. Freeman. 

Evans; B. (2017). How to climb a tree: 

Bullying and the gifted. Retrieved 

from 

http.Z/howtoclimbatree.wordpress.co

m/2007/07/27/bullying-and-the-

giftedZ http: 

•7search.proquest.com/docview/8649

39443 ?accountid=l4048. 

Goodenow, C. & Grady, K. (2023). The 

relationship of school belonging and 

friends’ values to academic 

motivation among urban adolescent 

students. The Journal of 

Experimental Education, 62, 60-71. 

Greig, C. & Hughes, J. (2019). A boy who 

would rather write poetry than throw 

rocks at cats is also considered to be 

wanting in masculinity: Poetry, 

masculinity, and baiting boys. 

Discourse: Studies in the cultural 

politics of education, 30, 91-105. 

Hoover, J. H., Hoover, A. A., Simanton, E., 

& Dornheim, B. (2023). Pro raris 

avibus (in defense of geeks). In K W. 

McLuskey & Annabelle M. Mays 

(Eds.). Mentoring for talent 

development (pp. 58-72). Sioux 

Falls, SD: Reclaiming Youth 

International. 

Hoover, J. H. & Stenhjem, P. (2023).'Issue 

brief: Bullying and teasing youth 

with disabilities: Creating positive 

school environments for effective 

http://dx.doi.org/10.1177/0143034308101851
http://dx.doi.org/10.1177/0143034308101851
http://search.proquest.com/docview/222103133?accountid=14048
http://search.proquest.com/docview/222103133?accountid=14048
http://prevnet.ca/BullyingFacts/BullyingStatistics/tabid/122ZDefault.aspx
http://prevnet.ca/BullyingFacts/BullyingStatistics/tabid/122ZDefault.aspx
http://http.z/howtoclimbatree.wordpress.com/2007/07/27/bullying-and-the-giftedZ
http://http.z/howtoclimbatree.wordpress.com/2007/07/27/bullying-and-the-giftedZ
http://http.z/howtoclimbatree.wordpress.com/2007/07/27/bullying-and-the-giftedZ


 
 

Akinmosin 2025. COEASU Erudite Journal 7(1),175-185. EISSN 1596-9414 

 

183 
www.coeasueruditejournal@fcesoyo.edu.ng 

inclusion. Online publication: 

National Center on Secondary 

education and Transition (Online at 

http://www.ncset.org/). 

Knox, E., & Conti-Ramsden, G. (2023). 

Bullying risks of 11-year-old 

children with specific language 

impairment (SLI): does school 

placement matter? International 

Journal of Language & 

Communication Disorders, 38(1) 1-

13. 

Luciano, S., & Savage, R. S. (2017). 

Bullying risk in children with 

learning difficulties in inclusive 

educational settings. Canadian 

Journal of School Psychology’, 

22(1), 14-31. Retrieved from 

http://search.proquest.eom/docview/6

194013 7?accountid=14048. 

Ma, X. (2018). Within-school gender gaps 

in reading, mathematics, and science 

literacy. Comparative Education 

Review, 52(3), 437-460. 

McCoach, D.B. (2020). “The 

Underachievement of Gifted Students: 

What Do We Know and Where Do 

We Go?”. Gifted Child Quarterly. 

National Association for Gifted 

Children. Reprinted with Permission. 

44(3), 152—170. 

McLaughlin, D. & Drori, G. (2020). 

School-level correlates of academic 

achievement: Student assessment 

scores in SASS public schools. 

Washington, D.C.: National Center 

for Educational Statistics. 

Downloaded on February 1, 2013 

from 

http://nces.ed.gov/pubs2000Z200030

3.pdf. 

MET Project Brief. (2023). Ensuring fair 

and reliable measures of effective 

teaching: Culminating findings from 

the MET Project’s three-year study 

(2013). Downloaded on March 1, 

2013 from: ICIE/LPI 

http://www.metproject.oig/download

s/MET_Ensuring_Fair_and_Reliable

_Measures Practitioner Brief pdf. 

Mooie. P. M., Huebner, E. S., & H., Hills, 

K. J. (2022). Electronic bullying and 

victimization and life satisfaction in 

middle school students. Social 

Indicators Research, 107(3), 429-

447. doi: http://dx.doi.org/10.1007/sl 

1205-011-9856-z. 

Moulton. P.. Moulton, M.. Housewright, 

M. & Bailey, K. (2018). Gifted and 

talented: Exploring the positive and 

negative aspects of labeling. Roeper 

Review, 21,153-154. 

National Assessment of Educational 

Progress (NAEP) (2020). The 

nation's report card Retrieved 

December 11 2012 from 

httpy7nces.ed.gov/nationsreportcard/ 

Nansei, T.R., Overpeck, M., Pilla. R.S., 

Ruan, W.J., Simons-Morton. B. & 

Scheldt, P. (2021). Bullying 

behavior's among U.S. Youth: 

Prevalence and association with 

psycho-social adjustment. Journal of 

the American medical Association, 

285,2094-2100. 

Neihart, M., Reis, S.M., Robinson, N.M. 

& Moon, S. (2022). “The Social and 

Emotional Development of Gifted 

Children What Do We Know?” The 

National Association for Gifted 

Children: USA. 

O'Connor. J. (2022). Is It Good to be 

gifted? The social construction of the 

gifted child. Children & Society, 

26(4). 293-303. DOI: 10.111 l/j.l099-

08602010.00341.x. 

Olweus, D. (2023). Bullying at school: 

Whatwe know and what we can do. 

Cambridge, MA: Blackwell. 

Peters. M.P. & Bain, S. K. (2021). 

Bullying and victimization rates 

among gifted and high-achieving 

students. DOI: Journal for the 

http://www.ncset.org/
http://search.proquest.eom/docview/6194013
http://search.proquest.eom/docview/6194013
http://nces.ed.gov/pubs2000Z2000303.pdf
http://nces.ed.gov/pubs2000Z2000303.pdf
http://www.metproject.oig/downloads/MET_Ensuring_Fair_and_Reliable_Measures
http://www.metproject.oig/downloads/MET_Ensuring_Fair_and_Reliable_Measures
http://www.metproject.oig/downloads/MET_Ensuring_Fair_and_Reliable_Measures
http://dx.doi.org/10.1007/sl


 
 

Akinmosin 2025. COEASU Erudite Journal 7(1),175-185. EISSN 1596-9414 

 

184 
www.coeasueruditejournal@fcesoyo.edu.ng 

Education of the Gifted 2011 34:624-

643. DOI = 

10.1177/016235321103400405 

Peters, M P. & Bain, S. K. (2021). 

Bullying and victimization rates 

among gifted and high-achieving 

students. Journal for the Education 

of the Gifted, 34,624-643. 

Peterson. J. S. & Ray, K. E. (2016a). 

Bullying and the gifted: Victims, 

perpetrators, prevalence and effects. 

Gifted Child Quarterly, 50(2), 148-

168 (a). 

Pinkus, L. M. (2020). Moving beyond 

AYP: High school performance 

indicators: Policy brief. Washington, 

D.C: Alliance for Excellent 

Education. 

Rathvon, N. P. (2016). The Unmotivated 

Child. Simon and Schuster: USA. 

Rigby, K. (2021). Health consequences of 

bullying and its prevention in 

schools. In J. Juvonen & S. Graham 

(eds.), The plight of the vulnerable 

and victimized (pp. 310-331). New 

York: The Guilford Press. 

Rose, C. A., Espelage, D. L. & Monda-

Amaya, L. E, (2019). Bullying and 

victimization rates among students in 

general and special education: A 

comparative analysis. Educational 

Psychology, 29, 761-776. 

Schott Foundation (2022). The urgency of 

now: The Schott Foundation report 

on public education and black males. 

Cambridge, MA: The Schott 

Foundation for Public Education: 

Report online at 

http://blackboysreport.oig/urgency-

of-now.pdf. 

Schuler, P.A. (2022). Teasing and gifted 

children. SENG Newsletter, 2002. 

Retrieved from: 

uww.sengifted.org/archives/articles/t

easing-and-gifted-children. 

Simanton, E., Burthwick. P. & Hoover, J. 

H. (2020). Small-town bullying and 

student-on-student aggression: An 

initial investigation of risk. The 

Journal of At-Risk Issues, 6(2), 4-10. 

Skelton, C. & Francis, B. (2021). 

Successful boys and literacy: Are 

“literate boys” challenging or 

repackaging hegemonic masculinity? 

Curriculum Inquiry, 41(4), 456-479. 

Soumah, M. A. & Hoover, J. H. (2023). A 

conversation with students of color* 

about inequality: Reclaiming 

Children and Youth,22(1), 18-23.' 

Terman. L. M. & Oden, M. H. (2017). The 

gifted child grows up: Twenty-five 

years' follow-up of a superior group. 

Stanford, CA: Stanford University 

Press. 

Uline. C. & Tschannen-Moran. M. (2018). 

The walls speak: The interplay of 

quality facilities, school climate, and 

student achievement. Journal of 

Educational Administration, 46, 55-

73. 

Wigfield, A. & Eccles, J.S. (2020). 

Expectancy-value theory of 

achievement motivation. 

Contemporary Educational 

Psychology, (25)63-31. Retrieved 

from 

http://rcgd.isr.umich.edu/garp/articles

/ecclesOOo.pdf 

Wigfield, A. Tonks, S. & Eccles, J.S. 

(2024). Expectancy value theory in 

cross-cultural perspective. In D. M. 

McInerney & S. Van Etten (Eds.), 

Research on sociocultural influences 

on motivation and learning, volume 

4: Big theories revisited (pp, 165-

198). Greenwich,CT: Information 

Age Publishing. Retrieved from 

http://rcgd.isr.umich.edu/garp/articles

/eccles04d.pdf. 

Wilson, J.Q. & Kelling. G.L. (2022), 

Broken windows. Originally 

http://blackboysreport.oig/urgency-of-now.pdf
http://blackboysreport.oig/urgency-of-now.pdf
http://rcgd.isr.umich.edu/garp/articles/ecclesOOo.pdf
http://rcgd.isr.umich.edu/garp/articles/ecclesOOo.pdf
http://rcgd.isr.umich.edu/garp/articles/eccles04d.pdf
http://rcgd.isr.umich.edu/garp/articles/eccles04d.pdf


 
 

Akinmosin 2025. COEASU Erudite Journal 7(1),175-185. EISSN 1596-9414 

 

185 
www.coeasueruditejournal@fcesoyo.edu.ng 

published in Atlantic Monthly. 

Available online at 

http://www.manhattan-

institute.org/pdfr_atlantic_monthly-

broken_windows.pdf. 

 

 

   

 

http://www.manhattan-institute.org/pdfr_atlantic_monthly-broken_windows.pdf
http://www.manhattan-institute.org/pdfr_atlantic_monthly-broken_windows.pdf
http://www.manhattan-institute.org/pdfr_atlantic_monthly-broken_windows.pdf

	Bullying can lead to academic underachievement among the gifted and talented. Moreover, the salient relationship between school climate and academic achievement could be noted. It could be predicted that bullying rates in schools, as mediated by betwe...

