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Abstract   

Government policies play a critical role in the development of Information and Communication 

Technology (ICT) infrastructure in teacher training institutions of learning. These policies 

influence funding, access, quality and sustainability of ICT facilities which are essential for 

equipping future educators with digital literacy and pedagogical tools. This paper explores the 

impact of government interventions on ICT development, identifying challenges such as 

insufficient funding, implementation gaps, and regional disparities. It further underscore how 

these issues can be addressed by fostering robust ICT environments in teacher training 

institutions of learning through increased funding, improved policy frameworks, and stakeholder 

engagement. 
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Introduction   

The integration of ICT in education has transformed teaching and learning processes globally. 

Teacher training institutions of learning are pivotal in preparing educators to meet the demands 

of the digital era. However, the success of ICT integration in these institutions of learning largely 

depends on supportive government policies. These policies govern funding, resource allocation, 

training, and technological standards necessary for effective ICT adoption.  Despite numerous 

initiatives, many teacher training institutions of learning face significant challenges, including 

outdated infrastructure, limited digital resources, and inadequate training for educators. This 

paper therefore explores how government policies shape the development of ICT infrastructure 

in teacher training institutions of learning, the successes achieved and areas requiring 

improvement.   

 

Government Policies and ICT Infrastructure Development   

Government policies often determine the extent of ICT integration in education. Policies that 

prioritise ICT funding, establish national digital literacy programmes and mandate technology 

mailto:hassanibrahimabete@gmail.com
mailto:atbello2001@gmail.com


Salawu et al. 2024. COEASU Erudite Journal 6(1), 212-218.  EISSN 1596-9414 

213 
 

adoption in education significantly enhance ICT infrastructure in teacher training institutions of 

learning (United Nations Educational, Scientific and Cultural Organization, 2021).   

For example, initiatives like the Nigeria's National Policy on Information Technology have 

aimed to integrate ICT across educational levels. However, implementation gaps often hinder the 

success of such policies, leaving teacher training institutions under-resourced (Adebayo & 

Olagunju, 2022).   

 

Challenges in Policy Implementation   

Despite governments introducing policies to fostering ICT infrastructure development in teacher 

training institutions of learning, their implementation faces several challenges (Atabek, 2019). 

These issues often undermine the intended outcomes, creating disparities and inefficiencies in 

the education sector. Below are some key challenges, along with expanded insights and 

additional references. 

 1. Inadequate Funding   

Many governments fail to allocate sufficient financial resources for ICT infrastructure in 

education, particularly for teacher training institutions of learning. This results in:   

1. Outdated equipment and facilities.   

2. Limited internet connectivity, especially in rural areas.   

3. Inability to maintain or upgrade existing ICT systems.   

For instance, a study by Education Technology Hub (2021) revealed that low-income countries 

spend less than 3% of their education budgets on ICT, significantly hindering infrastructure 

growth. This underfunding creates a digital gap that leaves teacher training institutions of 

learning ill-equipped to prepare educators for the demands of modern classrooms.   

 2. Regional Disparities   

The ICT policies frequently overlook the disparities in resource allocation between urban and 

rural institutions, leaving rural areas to contend with: 

1. Poor electricity supply, making ICT use unreliable.   

2. Limited access to high-speed internet due to insufficient broadband infrastructure.   

3. Fewer opportunities for teacher trainees to practice with advanced technology.   

For example, in Kenya, Kagiri et al. (2023) noted that rural teacher training institutions of 

learning lag far behind urban counterparts, with many operating without basic ICT tools.   

 3. Lack of Stakeholder Involvement   

Hadijah (2024) indicates that excluding educators, administrators, and students from policy 

formulation can lead to: 

 Mismatched priorities where policies may not reflect the practical needs of institutions.   

 Resistance to new technologies due to inadequate consultation and buy-in from 

stakeholders.   

Hadijah (2024) emphasizes that stakeholder engagement is crucial for crafting comprehensive 

and relevant educational policies, noting that inclusive policymaking enhances policy legitimacy 

and community support.  

 4. Inadequate Training and Capacity Building   

Even when ICT infrastructure is provided, a lack of training for educators and administrators 

limits its effective use. Key issues include:   

i. Minimal professional development programmes on digital pedagogy.   

ii. Limited technical support to troubleshoot or maintain ICT tools.   

iii. Over-reliance on outdated teaching methodologies.   
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According to Ndlovu & Sithole (2022), many teacher training institutions of learning in Southern 

Africa have computers but lack adequately trained personnel to maximize their use.   

 5. Policy-Implementation Gaps   

The absence of robust monitoring and evaluation frameworks leads to:   

 Inconsistent implementation across regions.   

 Mismanagement or diversion of resources meant for ICT projects.   

 Lack of accountability, resulting in stalled or abandoned projects.   

For example, Adebayo & Olagunju (2022) found that in Nigeria, many ICT policies fail to 

progress beyond the planning stage due to corruption, weak oversight, and bureaucratic 

inefficiencies.   

 6. Technological Obsolescence   

Policies often fail to account for the rapid pace of technological advancement. Infrastructure and 

tools provided at the start of a policy’s implementation may become obsolete before the 

program's full realization of the programme, rendering investments ineffective.   

The World Bank (2020) highlights that policies need to incorporate strategies for continuous 

upgrades and adaptability to new technologies.   

 7. Socio-cultural Barriers   

Certain cultural attitudes and resistance to change can hinder ICT adoption. In some 

communities such as rural or traditional societies, conservative or religious communities, 

indigenous communities etc. there is a perception that technology undermines traditional 

teaching methods. Additionally, gender disparities in ICT access can leave female trainees 

disproportionately disadvantaged.   

A UNESCO (2021) report on ICT in education underscores that sociocultural barriers require 

targeted interventions to promote inclusivity and equal access.   

By addressing these challenges through robust planning, adequate funding, and stakeholder 

involvement, governments can ensure that ICT policies in teacher training institutions of learning 

achieve their intended impact. 

 

Impact of ICT Infrastructure on Teacher Training Institutions of learning 

The lack of robust ICT infrastructure affects teacher trainees' ability to use digital tools 

effectively as well, as limiting their readiness to implement technology in classrooms. On the 

other hand, well-funded institutions of learning with supportive policies produce educators 

equipped with 21st-century teaching skills (Ndlovu & Sithole, 2022).   

The integration of ICT infrastructure in teacher training institutions of learning significantly 

influences the quality of education and the preparedness of future educators. Government 

policies play a pivotal role in shaping this integration, with both positive and negative outcomes 

observable depending on policy implementation, funding, and institutional capacity.   

 1. Digital Skills Acquisition   

The ICT infrastructure enables teacher trainees to acquire essential digital skills needed for 

modern classrooms. Policies supporting ICT integration should ensure that future educators are 

proficient in using educational technology, such as interactive whiteboards, digital lesson plans, 

and online learning platforms. According to Mishra and Koehler (2021), teacher trainees exposed 

to robust ICT tools demonstrate higher confidence and competence in applying technology to 

enhance learning outcomes.  
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2. Enhancing Teaching and Learning Outcomes 

ICT infrastructure fosters innovative teaching methodologies. Teacher trainees learn to use 

digital resources like simulations, virtual labs, and multimedia presentations, which cater for to 

diverse learning styles. Studies by Ghavifekr & Rosdy (2019) highlight that institution with 

comprehensive ICT policies produce graduates capable of designing engaging and technology-

integrated lessons.   

 3. Equity and Access Issues   

In many regions, unequal distribution of ICT resources creates disparities in teacher training 

outcomes. Rural institutions of learning often lag behind their urban counterparts in accessing 

high-speed internet, modern computer labs, and digital teaching tools. This gap perpetuates 

educational inequity, as highlighted in a study by Ndubisi et al. (2020), which found that teacher 

trainees in underfunded institutions of learning were 40% less likely to be proficient in ICT 

compared to their urban peers.   

 4. Challenges in ICT Utilization   

Despite existing government policies, several barriers continue to hinder the effective 

utilization of ICT (UNESCO, 2021). Some of the barriers are: 

 Lack of Technical Support: Many institutions lack trained personnel to maintain and 

manage ICT tools, reducing their usability.   

 Resistance to Change: Some educators and administrators resist adopting new 

technologies due to unfamiliarity or fear of job redundancy (Tondeur et al., 2022).   

 Insufficient Policy Implementation: A policy may exist but fail to translate into action 

due to inadequate monitoring, as seen in the Kenya Digital Literacy Programme (World 

Bank, 2022).   

5. Positive Policy Interventions and Outcomes   

In regions such as Malaysia where government policies are effectively implemented, teacher 

training institutions of learning have achieved significant milestones. For instance:   

 in Malaysia, the Smart Schools Policy provided training institutions with state-of-the-

art ICT infrastructure, resulting in a 65% increase in educators' digital competency 

(Ghavifekr & Rosdy, 2019).   
 in India, the National Digital Education Architecture (NDEAR) framework has 

successfully integrated ICT into teacher training curricula, leading to improved 

teaching practices and broader use of e-learning platforms (Kumar & Raj, 2023).  
 6. Emerging Trends in ICT for Teacher Training   

Recent advancements, such as Artificial Intelligence (AI) tools, gamification, and Virtual Reality 

(VR), are being integrated into teacher training institutions of learning. These technologies allow 

teacher trainees to simulate classroom scenarios, experiment with diverse teaching strategies, and 

receive personalized feedback. However, their adoption is often limited by policy inadequacies 

and high costs (UNESCO, 2023).   

 

Success Stories: Transformational Impact of Policies on ICT in Education   

 1. Singapore: A Global Leader in ICT Integration   

Singapore's government has been a pioneer in leveraging ICT for education, driven by robust 

policies such as the Master plan for ICT in Education launched in 1997 and updated in several 

iterations. This policy aims to integrate technology into teaching and learning at all levels. Key 

aspects include:   
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 Government Investment: Singapore dedicates substantial funding to ICT infrastructure, 

teacher training, and digital resources, ensuring accessibility across educational 

institutions (OECD, 2022).   
 Teacher Development: The National Institute of Education collaborates with the Ministry 

of Education to provide comprehensive ICT training for educators, enabling them to 

adopt technology-driven teaching practices.   
 Outcome: According to UNESCO (2023), there has been a significant improvement in 

teachers' digital literacy and student engagement. For example, 98% of teachers reported 

confidence in using ICT tools in their classrooms by 2020 (Lim & Tan, 2021).   
 2. Estonia: The Digital Revolution in Education   

Estonia, often referred to as a "digital nation," has set a global benchmark in ICT adoption 

through policies such as the Lifelong Learning Strategy 2020. This strategy emphasizes 

equipping educators with digital skills and providing equitable ICT access in teacher training 

institutions of learning. 

1. Universal Access: Estonia ensures that every teacher and student has access to high-speed 

internet and digital devices.   
2. E-learning Initiatives: The government introduced platforms like eKool and Stuudium, 

enabling educators to manage lesson plans and students to access learning resources.   
3. Outcome: By 2022, over 85% of teacher training graduates in Estonia reported 

proficiency in using ICT tools for pedagogy (Kivisild, 2022).   
 3. Rwanda: A Growing Model in Africa   

Rwanda has made significant strides in ICT integration through her smart Classroom Initiative 

under the National ICT in Education Policy. The programme focuses on equipping teacher 

training institutions of learning with modern technology and internet access.   

 Capacity Building: The government collaborates with organizations like UNESCO to 

provide ICT training for teacher trainers and pre-service teachers.   
 Rural Inclusion: Efforts to extend ICT infrastructure to rural teacher training institutions 

of learning have reduced regional disparities (UNESCO, 2021).   
 Outcome: The initiative has increased the percentage of teachers using ICT tools in 

classrooms from 30% in 2015 to over 70% by 2023 (Mutabazi, 2023).   
 4. Finland: A Holistic Approach to ICT in Teacher Education   

Finland incorporates ICT into teacher training through policies that emphasize innovation and 

adaptability.   

 Policy Framework: Finland's Future Schools Program ensures teacher trainees are 

equipped with the latest pedagogical technology 
 Collaborative Learning: Teacher training institutions of learning encourage 

collaborative projects where educators co-develop ICT-driven lesson plans.   
 Outcome: Finnish teachers are globally recognized for their ability to integrate 

technology seamlessly into student-centered learning environments (Salonen, 2023).   
These success stories demonstrate that targeted government policies, when well-funded and 

consistently implemented, can revolutionize ICT infrastructure in teacher training institutions of 

learning, fostering a new generation of tech-savvy educators. 

 

Conclusion   

Government policies significantly impact the development of ICT infrastructure in teacher 

training institutions of learning. Progressive policies advance education, but implementation 
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challenges limit their impact. Addressing these issues through increased funding, stakeholder 

collaboration and robust evaluation systems is essential for preparing educators to thrive in a 

digital world. By fostering sustainable ICT environments, Nigerian government can empower 

teacher training institutions of learning to shape the future of education.   

 

Recommendations   

1. Increase Budgetary Allocations: Governments should prioritize ICT funding, ensuring 

equitable access across urban and rural teacher training institutions of learning.   

2. Stakeholder Engagement: Policymakers, educators, and ICT experts should collaborate to 

design policies that reflect real-world needs.   

3. Capacity Building: Regular training programs for educators and administrators should be 

implemented to improve digital literacy and efficient use of ICT tools.   

4. Monitoring and Evaluation: Government should establish robust mechanisms to track policy 

implementation and ensure accountability.   

5. Public-Private Partnerships: Government should collaborate with tech companies to provide 

affordable ICT solutions for teacher training institutions of learning. 
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